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A Guide to Developing a CPD Group Learning Event: What planning committee members need to know
Introduction
Thank you for joining a planning committee.  You play a vital role in developing a scientific program which responds to the needs of the target audience and is based on best practice in education development.  The purpose of this guide is to help you understand the various aspects of planning a conference or course which will be the most impactful for the learners.
This design process is based principally on the work of Kern (2009) and Diamond (2008) with substantial input from professional and educational development colleagues from Canada and abroad.  The following graphic illustrates the steps to the design of an education program.  The  components of the process will be discussed further in the following pages.[image: ]
[bookmark: _GoBack]Kern, D.E., Thomas, P.A. and Hughes, M.T. “Curriculum Development for Medical Education: A Six Step Approach” (2009) Second Ed.
Problem Identification and General Needs Assessment 
The first thing the commmittee must do is decide which group of learners are the focus of this conference:  the target audience.  The committee should specify those health care professionals who would benefit from participating in the conference, and the committee should adequately represent the target audience to be able to make appropriate decisions about needs and content.
The next step is to define what problems and needs will be addressed by the conference. This should occur early on in the process.  As you think about the target audience and their educational needs, identify potential sources of information that would help you to identify these needs. The following are things to consider as you go though this planning process.
a)  Define the Health Care Problem 
The goal of this step is to describe the "health care problem" that this conference or course is addressing. Begin with looking at the “whole” before zeroing in on the specifics.

[image: ]
Consider in the discussion:
Who is affected? Stakeholders could include…
· Patients
· Medical personnel
· Society



[bookmark: _b)__Describe]b)  Describe the Need
The following are different kinds of educational needs of the target audience:

	[bookmark: _Toc424822862]
Unperceived (objective) needs
	Unperceived needs are gaps between the present situation and optimal care that a learner does not know exist; when learners do not know what they do not know. 
They address the gap from the experts’ point of view: what are the problems related to the perceived health issues? For example: 
· There may be new developments in the field that should be explained or communicated.
Or
· There may be specific issues such as challenges in diagnosing certain specific conditions that are very prevalent and have serious implications
Given the areas for which you wish to investigate the need, choose the methods you wish to use:
· The published literature, syntheses of the literature, guidelines?
· Sources of quantitative data that would provide information about the problems?
· Barriers to change and ways to overcome barriers?
Examples of tools to identify them can include 
☐ Self-assessment tests
☐ Chart audits
☐ Chart stimulated recall interviews
☐ Direct observation of practice performance
☐ Quality assurance data from hospitals, regions
☐ Standardized patients
☐ Provincial databases
☐ Incident reports
☐ Published literature (RCT, cohort studies)
☐ Other: please specify:


	[bookmark: _Toc424822863]Perceived (subjective) needs

	Perceived needs address the gap from the learners’ point of view. What are they looking for? What is most important to them and their patients?
· Would a questionnaire or survey for potential attendees provide the kind of info you need?
· Would focus groups?
· Do you suspect that the gaps in best practices exist due to lack of knowledge, skill, a need for change in how the profession deals with something, glitches in the system, communication issues?
· Have you made sure to include feedback from your specific target learners?
· Consider barriers to change
Examples of tools to use to identify them can include: 
☐ Questionnaire or survey – of target learners
☐ Opinion of Planning Committee – including target learners
☐ Focus groups- including target learners
☐ Other: please specify:




Gap Analysis
Once the educational needs are identified, they can be developed further through a GAP ANALYSIS. These steps do not have to follow this exact sequence. For example, you may search the literature, identify a part of the need and then go back to some target learners or data source for more information.
Complete the following:
1. Current Situation - Fill in the first column of the Needs Analysis Table.
2. Integrate your research on the topic and need. 
3. Ideal (or better) Situation - Fill in the third column of the table.
4. Gap/Need – Fill in the second column after reading through section b) of this workbook. 

Needs Analysis Table (Health Care Problem)
	
Current Situation
	Gap / Need
	Ideal Situation

	What is the current situation?


	
	What would the ideal (or much better) situation look like?

	



	
	

	



	
	


c)  Describe your target learners
Identify: what are their skills, attitudes, goals, needs? Answer as many of the following questions as are relevant to the project.
Instructions: 
Some questions you can ask include:
· Aside from clinical knowledge, consider other aspects that could impact the current situation and influence the format of the program? 
· Entry-level skills - what can they do before the lesson...?
· What do they see as the gap in terms of the subject of the learning activity?
· What are their preferences (for learning, times, frequency, size, difficulty, etc.)?
· Motivation (what will get them going; intrinsic, extrinsic)?
· What barriers or enabling factors should be considered?
· What CanMEDs (FM) roles would be affected? 
· Other...?

[image: ]
2. Writing Learning Objectives for CPD Programs
All accredited CPD programs and sessions must have clear and observable learning objectives.  Let’s start with defining a learning objective.
Definition of a learning objective
A Learning objective is a description of the skills, abilities and/or attitudes expected of the participant by the end of the program, session or learning activity.
NOTTTTTTTTTTTTTTTT…
“What would you like to teach your participants by the end of your session?”


Purpose of learning objectives 
· They help you as a presenter or as a program planner, because they provide a focus and parameters around your presentation or program. 
· They provide a cognitive map for your participants.
· They help the participants to organize information, assess their progress, and support them in achieving those objectives.
The Essence
The learning objective should describe what the participant will be able to 
· DO at the end of the session
Or
· DEMONSTRATE at the end of the session
Common Errors
The most common errors in writing learning objectives are:  
1. Describing what the presenter will do, rather than what the participant will be able to do at the end of the session.
2. Using a fuzzy, non-observable action verb, such as “understand”, “know”, “appreciate”, “value”, etc. Refer to The Sinister Sixteen in this document for a list of the verbs to avoid.
Consider this scenario…
Just imagine it is the end of the lesson and you turn to a participant and say: “Dr.  X, could you please… (Insert your learning objective)”
· What would you want to see your learners doing?
· Consider the needs assessment; what is needed to answer the challenge?
· If you did write “understand” or “appreciate”, etc., what did you really mean they would DO with that understanding or appreciation?
3. Resources
Bloom’s Taxonomy (below) is a useful tool for considering the level of cognitive challenge that you want your participants to reach. 
Review the need for the topic, the need for the learning activity and reflect on the type of outcome that would best suit that need or fill that gap.
[image: Krathwhol]
Revision of Bloom’s taxonomy of the cognitive domain following Anderson and Krathwohl (2001)

Verbs to Use in Writing Learning Objectives
[image: ]

[bookmark: _The_Sinister_16!!!]The Sinister 16!!! Vague Verbs to Avoid
[image: ][image: ]
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4. Learning Formats – Teaching and Learning Activities
What kind of ways can learners interact with your content?
· Large group sessions
· Small group sessions
· Case-based discussions
· Flipped classrooms (content before the session, discussion during the session)
· Assessment and feedback

5. Identify and Engage with Speakers, Facilitators and Presenters
The planning process should not stop at developing learning objectives and naming sessions.  Selecting and approaching the deliverers of the content (speakers, facilitators, presenters) is extremely important.

Ideally, planning committee members should interact directly with content experts to provide the rationale for their session:
· Needs
· Practice gaps
· Clinical questions to be answered
· Barriers to implementation

Speakers should consider incorporating behaviour change techniques which would enable or motivate learners to change their practice.  A list of potential techniques are provided below.
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[bookmark: _Hlk8051609]Behaviour Changing Techniques  (Abraham, Michie):   When developing your program, it is worthwhile to consider including various opportunities to enable practice change.  The following provides some general types of behavioural change techniques that could be introduced either by the planning committee within learning objectives or as a guide to speakers/facilitators when they are developing their sessions: [image: A screenshot of text

Description generated with very high confidence]
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Verbs for Bloom’s Taxonomy

Remember Understand Apply Evaluate Create
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Repeat Tllustrate Appraise Predict Formulate
Tdentify Reorganize Contrast Survey Qualify Invent
Select Translate Criticize Compare Rate Manage
Quote Paraphrase Diagnose Diagram Support Modify
Label Summarize Identify Examine Critique Organize
Copy Transform Classify Test Recommend Plan
List Discuss Modify Prepare
Name Explain Produce
State Defend Propose
Compare Set Up
Report Verify
Restate Construct
Review Develop

Rewrite
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Verbs that are Passive, Internal and/or
Otherwise Unobservable

The most common verbs and phrases we see

in learningoutcomes are all unacceptable:

B
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Understand
Appreciate
Comprehend

Grasp

Know

See

Accept

Have a knowledge of
Be aware of

Be conscious of

Learn
Pergeive
Value

Get
Apprehend

R

Be familiar with

All of these are internal. In other words,
they aren’t publicand can’t be observed.
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Eberly Center for Teaching Excellence, Carnegie Mellon University
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